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Dear Colleagues; 

 As we progress through the school year, we have probably witnessed disrespect                        

from our students, inappropriate behaviors from our students and defiant actions from                          

our students.  However, I am sure our students will say they have witnessed disrespect                       

from their teachers, inappropriate behavior from their teachers and defiant actions from their teachers.   

 We can put structures in place, rules, processes, incentive, etc. in place, but if we don’t examine 

what messages or images we are sending out or if our actions are perceived negative, student behaviors 

are not going to change.   

 James Comer stated, “No significant learning occurs with out a significant relationship.”  The 

definition of significant is “having or likely to have a major effect”.  Reflect on the following questions: 

Am I having a positive or negative affect on my students?  Do I know who my students are? Do I know 

where they live? Do I provide opportunities for them to be successful? 

 As the educator, you can and should be part of that significant relationship.  You must believe 

that you make a vital difference in the lives of your students. Inspire them to take advantage of every 

opportunity offered in your class as well as the school.  You are the leader of your classroom and you 

must choose to act like one. It should be reflected in your dress, spoken word, and enthusiasm.  Students 

are not going to get involved in the learning if you are dull, impersonal, detached or cold.  You must be 

clear in your expectations and adhere to them.  Students need you to understand them and they need to 

know that they can expect all the help they need to reach your expectations. Students need to know 

beyond a shadow of a doubt, that you genuinely care about them. If they know that, they will do 

everything to please you.  Build these significant relationships and you will see significant results.   
 

LaToy Kennedy,  Ph.D. - Chief Curriculum and Instructional Officer 

NONVERBAL BEHAVIOR IN THE CLASSROOM 
Do You Know Enough About Me To Teach Me? Stephen G. Peters 

 

Eye Contact is an important channel of interpersonal communication.  Teachers who make eye 

contact open the flow of communication and convey interest, concern, warmth and credibility.   

Facial Expressions - Smiling is a powerful cue that transmits happiness, friendliness, warmth, liking, 

and affiliation. Smiling is often contagious and students react favorable and learn more.  

Gestures - A lively and animated teaching style captures students’ attention, makes the material more 

interesting, facilitates learning, and provides a bit of entertainment. A head nod communicates positive 

reinforcement to students and indicates that you are listening.  

Posture and Body Orientation - You communicate messages by the way you walk, talk, stand, and 

sit. Standing erect, but not rigidly so, and leaning slightly forward communicates to students that you 

are approachable, receptive, and friendly.  

Proximity - Cultural norms dictate what is a comfortable distance for interaction with students.  

Always look for signals of discomfort caused by invading a student’s space.  These would include 

rocking, leg swinging, tapping, gaze aversion, etc.  Moving around in the classroom increases 

interaction with your students. Increasing proximity enables you to make better eye contact and 

increase the opportunities for them to speak.  

Humor - Laughter releases stress and tension for both the teacher and the student. You should develop 

the ability to laugh at yourself and encourage students to do the same.   

Creating a climate that facilitates learning and retention demands good nonverbal and verbal skills.   



WHAT MAKES A GOOD MATHEMATICAL TASK? 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

 I would describe a rich task as having a range of characteristics that 

together, offer different opportunities to meet the different needs of learners at 

different times. What is also apparent to me is that much of what it takes to make 

a rich task "rich" is the environment in which it is presented. Included are the support and questioning that 

is used by the teacher and the roles that learners are encouraged to adopt. The environment should promote 

learners who are not passive recipients of knowledge and accepting what is given, but independent assertive 

constructors of their own understanding who challenge and reflect.  On its own, a rich task is not rich - it is 

only what is made of it that allows it to fulfill its potential. Listed below are things you can say when 

describing a rich task: 
 

 Rich tasks (or good problems): 

 are accessible to a wide range of learners, 

 might be set in contexts which draw the learner into the mathematics either because the starting point is 

intriguing or the mathematics that emerges is intriguing, 

 are accessible and offer opportunities for initial success, while challenging the learners to think and 

reason for themselves, 

 offer different levels of challenge, but at whatever the learner's level there is a real challenge involved 

and thus there is also the potential to extend those who need and demand more (low threshold - high ceiling 

tasks), 

 allow for learners to pose their own problems, 

 allow for different methods and different responses (different starting points, different middles and 

different ends), 

 offer opportunities to identify elegant or efficient solutions, 

 have the potential to broaden students' skills and/or deepen and broaden mathematical content 

knowledge, 

 encourage creativity and imaginative application of knowledge, 

 have the potential for revealing patterns or lead to generalizations or unexpected results, 

 have the potential to reveal underlying principles or make connections between areas of mathematics, 

 encourage collaboration and discussion, 

 encourage learners to develop confidence and independence as well as to become critical thinkers. 
 

 Not all rich tasks will do all of these things but they will certainly manage a number of them when 

used in a way which values discussion, differences, and understanding. It is for the teacher to look at a task 

and recognize its potential to meet some or all of the above and present it in a way that makes it "rich". 

 A TEACHER’S OATH 
Elizabeth Breaux 

 

I, the teacher promise to take your child and hold him securely under my wing. I will love, nurture, care for,  

protect, and teach him to the best of my ability. I will share his sorrows and pains, his joys and his successes. I 

will be proud of him and of the job that I will do to assist him on his journey. I will choose to like him even when 

he is difficult. I will choose to differentiate between “bad actions” and “bad people”. I will never become a victim 

of him nor will I ever allow him to be victimized by me.  I will be firm, kind, fair, and consistent. I will treat him 

as my own, giving him no less than the best that I have to give. I will become allies with those who love him the 

most, his parents, and bond with them in their endeavor to mold him into all that he is capable of becoming. At 

the end of the year, I will send him on his way without regret, for I will know that I have done my small part in 

giving him the tools that he needs to become a productive, contributing member of society. I will cry as he leaves 

me, both tears of sadness (for I will know that my job has been completed) and tears of joy (for I will know that I 
completed it well). 



SCAFFOLDING FOR ENGLISH LANGUAGE LEARNERS 
Submitted by Rebecca Lindholm  Director of Title I and  ELL Programs 

 

This month’s ELL information is from  Diane Staehr Fenner’s book , Advocating for English 

Learners A Guide for Educators  

 As the ELL numbers continue to grow in District 150, (they are the most rapidly 

growing segment of the U.S. PreK-12 population), it is important that all of us must serve as 

effective advocates for these students. Diane Staehr Fenner spoke at the  Illinois Annual Bilingual Directors’ 

Meeting in September and I highly recommend her book for all administrators, ELL staff, and regular 

division teachers who teach students who are not English proficient. The following acronyms are used in this 

article: ELP—English Language Proficiency, EL—English Learner, this term is now being used mostly in 

research to replace ELL—English Language Learner.  

 Scaffolding is an instructional strategy that provides ELs an appropriate level of support as they 

access content material in a language in which they are developing proficiency. One of the basic principles of 

scaffolding instruction for ELs is that the teacher must know his or her ELs’ backgrounds, including their 

linguistic, cultural, and socio-emotional strengths as well as areas of need in order to determine which 

scaffolds to use and also when to remove the scaffolds. Because no two ELs are exactly the same, the types 

and amounts of scaffolding used for one EL (e.g., visuals, graphic organizers, first language support) will be 

different from the types and amounts of scaffolding used for another EL with a different background. In 

addition, teachers who are familiar with scaffolding for ELs also know that scaffolding is not meant to be a 

permanent support to ELs. 

 By their very nature, scaffolds should be gradually removed as ELs’ levels of English language 

proficiency (ELP) increase. In this way, the students eventually do not require scaffold instruction, as they 

have developed enough ELP to access content and achieve without scaffolding alongside their non-EL peers. It 

is our goal as teachers of ELs to help get our students to a place where they no longer require our scaffolding. 

USE STUDENTS’ FEEDBACK TO LEARN ABOUT YOUR OWN TEACHING 
EducationWorld is pleased to present this article contributed by Marisa T. Cohen, assistant professor of 

psychology at St. Francis College in Brooklyn Heights, NY. Cohen has a degree in educational psychology. 

Submitted by Jane Cushing 

 

 In contrast to summative assessments, which follows instruction, formative assessments occurs both 

before and during instruction. The purpose is to guide teachers in planning and preparing the lesson and 

improving student learning. Some examples of formative assessments include criteria and goal setting, 

observation, graphic organizers, questioning strategies and student record keeping (Woolfolk, 2013). 

Formative assessments reveals how students benefit from instruction as it is taking place, and helps teachers 

adjust lessons accordingly. 

 The other component of effective formative assessments is using students’ feedback to adjust 

instruction. For this to be effective, teachers must be extremely flexible. Rather than sticking to a clearly 

delineated lesson plan, they must be willing to change their approach based upon what the students already 

know. In the younger grades, many teachers use graphic organizers such as K-W-L charts to assess students’ 

pre-existing knowledge. This involves filling in what the classmates already Know and what they Want to 

know prior to the lesson. At this point, the teacher will re-evaluate his/her approach to the unit before 

proceeding to Learn. 

 Also effective is providing students with a pretest to gain a sense of what they have already mastered. 

From this “test,” which should not be included in students’ final grades, the teacher can group them based on 

their level of comprehension, and also get a clear sense of any misconceptions the students hold regarding the 

material. 

 It is important for teachers to educate themselves on how formative assessments can guide their 

instruction. It is also imperative to stress to students that formative assessments are a way to evaluate what 

they have mastered, so that the teacher can better meet their unique learning needs. 

Defeat should never be a source of discouragement, but 

rather a fresh stimulus.  Robert South 



PREPARING FOR THE MID-CYCLE CONFERENCE 
Submitted by  Revonda Johnson, Instructional Improvement Officer 

 

 Mid-Cycle conferences will take place in November.  By this time, non-tenured staff 

who started in August will have two formal observations complete and a minimum of one 

informal.  This data will be used to determine a teachers strengths and areas of improvement.  Teachers should 

remember to be pro-active by reviewing the Mid –Cycle Conference form for your group.  Based on 

conversations with your evaluator, teachers should have evidence and comments for each box when meeting for 

this conference. You are your own advocate.   

 There is no overall rating at the Mid-Cycle Conference, but teachers should leave knowing what areas 

need to be improved before the final summative.  Suggestions for improvement should be discussed between the 

evaluator and the teacher.  All four domains should be addressed at the Mid-Cycle Conference.  Teachers will 

also discuss progress on their Professional Growth goals.  Professional Growth Goals are worked on throughout 

the year, but it is important for the evaluator and teacher to discuss the progress.  Evaluators may choose to 

complete the Mid-Year conference during the post-conference of the second formal observation for non-tenured.    

SOCIAL/EMOTIONAL/BEHAVIORAL SUPPORT 

PBIS TIER 2 INTERVENTION – CHECK-IN/CHECK-OUT 
Submitted by Michelle Coconate & Kristen McElligatt  

 

District-wide PBIS Update 
 

 As of September 30, 2013, each school’s PBIS Tier 2 team participated in Check-In/Check-Out (CICO) 

training.  Teams consist of an administrator, a coach, 1-2 representative team members, and a 

psychologist/social worker/counselor. 
 

What is Check-In/Check-Out (CICO)? 
 

 Check-In/Check-Out (CICO) is the first layer of intervention within PBIS Tier 2 and is commonly 

described as an extension of Tier 1 focused on preventing student behavior from intensifying.  It is a large 

group intervention that supports 7-12% of the school enrollment.  CICO provides high frequency, positive or 

neutral adult feedback to individual students that is focused on how well the student is following school-wide 

expectations.  Students are identified to participate in CICO based on one or more of the following areas:  

number of major and/or minor behavior referrals, teacher referrals, internalizing behaviors (visits to the 

nurse’s office, sits alone at lunch), and individualized behavior plans. Each student has a Daily Progress 

Report that aligns with the school-wide expectations. The daily cycle for CICO consists of check-in with an 

adult facilitator upon arrival at school, positive or corrective feedback from teachers at scheduled intervals 

throughout the day, and check-out at the end of the day.  School/parent communication is encouraged.  PBIS 

Tier 2 teams will use data to determine the students to place “IN” the intervention, to monitor progress of 

students while they are “ON” the intervention, and to determine when students are ready to be “OUT” of the 

intervention.   
 

For more information about CICO, ask the Tier 2 PBIS team at your school or contact 

Kristen McElligatt or Michelle Coconate. 
 

Coming to a School Near You… 
 

 CICO Staff orientation 

 CICO Student orientation 

 CICO Family Communication 

 CICO Handbook (school specific) 

 Daily Progress Report 

 Processes and procedures 

Have a wonderful Thanksgiving. 

Enjoy family and friends and reflect on your blessings.   



STAR LITERACY TEACHERS ACTIVELY ENGAGE STUDENTS 
(Teaching ideas compiled from edutopia.org, teachhub.com, and scholastic.com) 

Submitted by Shameika Sykes-Patterson, Social Studies/Literacy Coordinator 
 

                                           Set high expectations, 

                                                 Teach with intention, 

Actively engage students, 

and value 

Relationships, Rigor, Relevance. 
 

 S.T.A.R. literacy teachers actively engage students. If student learning is the goal, effective teaching 

means creating effective learning environments and environments where students are actively participating 

and engaged with the material. This is crucial to student learning. Students are more likely to learn and 

retain if we ask them to do more than learn information. Including activities where students can explore 

applications and implications will improve learning.  

 Teachers can actively engage students by creating an arsenal of routines and activities. These can be 

general-purpose activities that apply to various subject areas or styles of teaching, or specific content-oriented 

activities that allow your students to learn by tapping into multiple intelligences beyond the usual listening 

and recalling. In creating these activities, teachers must also remember that both minds and hands are 

necessary for active engagement. When students are fully engaged in a task, they are actively doing and 

actively thinking. While hands are engaged, minds should be questioning, sorting through sensory input, and 

making connections. 

 Developing these activities initially takes time, but the payoff -- in terms of classroom management 

and overall learning -- is more than worth the effort.  
 

Ideas for actively engaging your students in learning:  

 Clearly explain objectives, expectations, and benefits of active learning to students. This is 

particularly important for students who are used to more traditional (teacher-centered) learning formats. 

 Provide opportunities for students to debate issues. Debates allow students to take a stance and 

gather information to support their view. Structuring the debate is important. 

 Use guided brainstorming sessions to introduce or reflect on a topic. Ideas are recorded (by the 

teacher or a student) and then analyzed by the group to determine the ideas that should be considered 

further. Students could be asked to write down a few thoughts on their own first before sharing their ideas 

with the rest of the group. 

 Use questions to promote discussion and encourage debate. 

 Incorporate tasks that involve students engaging with people about the subject matter outside the 

classroom – for example, ask students to conduct an interview with a family member, contact someone in the 

industry, or interview a researcher at a local college or university. 

 Have students keep a journal for the duration of the course. Students could be asked to record issues 

and ideas and to reflect on their learning throughout the course. 

 Provide opportunities for students to acquire hands-on experience. Hands-on activities or 

experiences, such as assembling an object or visiting a historical site, can help students to engage with the 

discipline and make links between theory and practice. 

 Let students discover information. Try asking students to state a proposed method for solving a 

problem rather than asking them for the solution to a problem. For example, ask "How should I begin to work 

on this problem?" 

A vision is a clearly–articulated, results oriented picture of a future 

you intend to create. It is a dream with directions. Jesse Stoner Zemel 

 

Our greatest contribution is to be sure there is a teacher in every classroom who 

care that every student, every day, learns and grows and feels like a human 

being.  Anonymous 



WILLING TO BE DISTURBED 
Wheatley, Margaret J. Turning to One Another: Simple Conversations to 

Restore Hope to the Future San Francisco: Berrett-Koshler Publishers, Inc., 2002  
 

Submitted by Maureen Langholf, Special Education Director 

 

 As we work together to restore hope to the future, we need to include a new and strange ally—our 

willingness to be disturbed. Our willingness to have our beliefs and ideas challenged by what others think. No 

one person or perspective can give us the answers we need to the problems of today. Paradoxically, we can only 

find those answers by admitting we don’t know.  We have to be willing to let go of our certainty and expect 

ourselves to be confused for a time.  

 We weren’t trained to admit we don’t know. Most of us were taught to sound certain and confident, to 

state our opinion as if it were true. We haven’t been rewarded for being confused. Or for asking more questions 

rather than giving quick answers. We’ve also spent many years listening to others mainly to determine 

whether we agree with them or not. We don’t have time or interest to sit and listen to those who think 

differently than we do. 

 But the world now is quite perplexing. We no longer live in those sweet, slow days when life felt 

predictable, when we actually knew what to do next. We live in a complex world, we often don’t know what’s 

going on, and we won’t be able to understand its complexity unless we spend more time in not knowing. 

 It is very difficult to give up our certainties—our positions, our beliefs, our explanations. These help 

define us; they lie at the heart of our personal identity. Yet I believe we will succeed in changing this world 

only if we can think and work together in new ways. Curiosity is what we need. We don’t have to let go of what 

we believe, but we don’t need to be curious about what someone else believes. We do need to acknowledge that 

their way of interpreting the world might be essential to our survival. 

 We live in a dense and tangled global system. Because we live in different parts of this complexity, and 

because no two people are physically identical, we each experience life differently. It’s impossible for any two 

people to ever see things exactly the same. You can test this out for yourself. Take any event that you’ve 

shared with others (a speech, a movie, a current event, a major problem) and ask your colleagues and friends 

to describe their interpretation of that event. I think you’ll be amazed at how many different explanations 

you’ll hear. Once you get a sense of diversity, try asking even more colleagues. You’ll end up with a rich 

tapestry of interpretations that are much more interesting than any single one. 

 To be curious about how someone else interprets things, we have to be willing to admit that we’re not 

capable of figuring things out alone. If our solutions don’t work as well as we want them to, if our explanations 

of why something happened don’t feel sufficient, it’s time to begin asking others about what they see and think. 

When so many interpretations are available, I can’t understand why we would be satisfied with superficial 

conversations where we pretend to agree with one another.  

 There are many ways to sit and listen for the differences. Lately, I’ve been listening for what surprises 

me. What did I just hear that startled me? This isn’t easy – I’m accustomed to sitting there nodding my head to 

those saying things I agree with. But when I notice what surprises me, I’m able to see my own views more 

dearly, including my beliefs and assumptions.  

 Noticing what surprises and disturbs me has been a very useful way to see invisible beliefs. If what you 

say surprises me, I must have been assuming something else was true. If what you say disturbs me, I must 

believe something contrary to you. My shock at your position exposes my own position. When I hear myself 

saying, “How could anyone believe something like that?” a light comes on for me to see my own beliefs. These 

moments are great gifts. If I can see my beliefs and assumptions, I can decide whether I still value them. 

 I hope you’ll begin a conversation, listening for what’s new. Listen as best you can for                      

what’s different, for what surprises you. See if this practice helps you learn something new.                            

Notice whether you develop a better relationship with the person you’re talking with. If you try                          

this with several people, you might find yourself laughing in delight as you realize how many                        

unique ways there are to be human. 
 

 

You are the way you are because that’s the way you want to 

be. If you really wanted to be any different, you would be in 

the process of changing right now.  Fred Smith 



WILLING TO BE DISTURBED Cont.   
 

We have the opportunity many times a day, everyday, to be the one who listens to others, 

curious rather than certain. But the greatest benefit of all is that listening moves us closer. 

When we listen with less judgment, we always develop better relationships with each other. 

It’s not differences that divide us. It’s our judgments about each other that curiosity and good 

listening bring us back together. 

 Sometimes we hesitate to listen for differences because we don’t want to change. We’re comfortable 

with our lives, and if we listened to anyone who raised questions, we’d have to get engaged in changing 

things. If we don’t listen, things can stay as they are and we won’t have to expend any energy. But most of us 

do see things in our life or in the world that we would like to be different. If that’s true, we have to listen 

more, not less, and we have to be willing to move into the very uncomfortable place of uncertainty. 

 We can’t be creative if we refuse to be confused. Change always starts with confusion; cherished 

interpretations must dissolve to make way for the new. Of course it’s scary to give up what we know, but the 

abyss is where newness lives. Great ideas and inventions miraculously appear in the space of not knowing. If 

we can move through the fear and enter the abyss, we are rewarded greatly. We rediscover 

we’re creative. 

 As the world grows more strange and puzzling and difficult, I don’t believe most of us 

want to keep struggling through it alone, I can’t know what to do from my own narrow 

perspective. I know I need a better understanding of what’s going on. I want to sit down with you and talk 

about all the frightening and hopeful things I observe, and listen to what frightens you and gives you hope. I 

need new ideas and solutions for the problems I care about. I know I need to talk to you to discover those. I 

need to learn to value your perspective, and I want you to value mine. I expect to be disturbed by what I hear 

from you. I know we don’t have to agree with each other in order to think well together. There is no need for 

us to be joined at the head. We are joined by our human hearts. 

                                  LIBRARY NOTES  
 

Family Reading Night, sponsored by Jesse White, Secretary of State and State Librarian, and 

the Illinois Center for Book, is an annual statewide event that     encourages families to spend 

quality time reading together. This year's Family Reading Night is scheduled for November 21, 

2013. Students will receive bookmarks promoting the event. For more information about Family 

Reading Night, please visit www.cyberdriveillinois.com. 

Family Reading Night Activity Ideas: 

http://www.cyberdriveillinois.com/publications/pdf_publications/lda144.pdf  

http://www.cyberdriveillinois.com/publications/pdf_publications/lda140.pdf  

Family Reading Night Photos 

Photos from your 2013 Family reading Night event showing families reading together , will be considered for 

inclusion in next year’s Family Reading Night poster.  Please label all photos with the agency name, and 

description, and the first and last names of each person in the photo.  Submit them to:  

Illinois State Library 

Gwendolyn Brooks Building 

300 S. Second St.  

Attn: Family Reading Night Photos, Rm. 410 

Springfield, IL 62701-1796 

Photos may also be emailed to: bmatheis@ilsos.net 

As we express our gratitude, we must never forget that the highest 

appreciation is not to utter words, but to live by them. John Fitzgerald Kennedy 

Giving Service is the very purpose of life. It is the rent we 

pay for being on this planet.  

Marion Wright Edelman 

http://www.cyberdriveillinois.com/publications/pdf_publications/lda144.pdf
http://www.cyberdriveillinois.com/publications/pdf_publications/lda140.pdf


                         ARE YOU A 21ST CENTURY TEACHER?                       
                               (Submitted by Kristin Langston-Rogers, Curriculum Facilitator) 

 

 So you think you’ve got what it takes to be thought of as a 21st Century teacher, a 

modern teacher, or at least an educator that has a classroom full of engaged students? 

Well…use the handy tables below to determine which century best describes your classroom or school. 

 If students are to be productive members of the 21st Century workplace, they must move beyond the 

skills of the 20th Century and master those of the 21st Century. Teachers are entrusted with mastering 

these skills as well and with modeling these skills in the classroom. MUCH SUCCESS!!! 

    

20th Century Classrooms 
21st Century Classrooms 

  

Interaction 

  

Mainly individual some collaboration 

  

Mainly collaborative some individual 

  

  

Assessment 

Mainly summative with some 

formative 

  

Formative with summative 

  

Classroom Focus 

  

Teacher-centered 

  

Student-centered 

  

Technology Use 

Learning about technology 

Learning with technology 

  

Learning through technology 

  

Teaching Method 

 

Stand and Deliver 

Instructional 

  

Project and problem-based learning 

       Constructivist Learning 

Student 

involvement in 

learning 

 

Students are given content and told 

processes. 

Students construct content & develop 

and evaluate process. 

Student 

Self-Management 

 

Based on rules. 

Limited or no student input. 

Based on moral and ethical approach. 

Students, staff & community 

partnership in development 

  

Learning Styles 

 

Predominantly Read/Write and 

Auditory 

Broad use of multiple learning styles 

(Visual, auditory, kinesthetic & 

read/write) 

Application of multi-intelligences 

  

School Design 

 

Classrooms & laboratory 

Single purpose 

Learning commons 

Flexible learning spaces 

Casual learning spaces 

  

Thinking Skills 

Predominantly lower order 

Remember, understand & apply 

Predominantly higher order 

Analysis, evaluation & creativity 

  

Timing of Learning 

 

Traditional school timing 

Emphasis on 9 to 3 learning with 

homework 

School times flexible and based on 

neurological research. 

Anywhere, anytime learning facilitated 

by technology use. 

  

Gifted and Talented 

  

Focus on acceleration 

  

Focus on extension and acceleration 

  

Physical Exercise 

Reduction in Physical Education 

classes. 

Often supportive of single sporting 

code. 

Daily exercise and frequent use of 

movement within classes. 

Supportive of individual and team 

sports. 

http://www.google.com/url?sa=i&rct=j&q=21st%20century%20technology&source=images&cd=&cad=rja&docid=DjLKzIZNF6ZUFM&tbnid=dUM3BY5TTWiAfM:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.educatorstechnology.com%2F2012%2F10%2Fthe-21st-century-learning-and-teaching.html&ei


CLASSROOM MANAGEMENT AND THE FINE ARTS  
Submitted by Dan Hiles, Fine Arts Facilitator 

  

 The fine arts classroom is a place where students can be creative, develop problem-solving 

skills, engage in teamwork, learn specialized skills involving one or more art forms, learn how to 

apply skills learned in other academic disciplines in the arts, and gain a deeper understanding of 

their own culture and cultures which are not familiar to them.  The combination of these characteristics certainly 

brings a unique quality to a fine arts classroom.  However, it can also bring about challenges, especially in terms 

of student behavior.  A fine arts teacher needs to be prepared to meet these challenges in order to have a safe, 

respectful environment conducive to learning.  If employed with consistency, the following suggestions will help 

fine arts teachers create such an environment: 

Create and Use a Seating Chart 

 Whether the students sit on a carpet, at tables, or at desks, having them sit in the same place each time 

they come into the classroom will establish a sense of structure and consistency.  One challenge fine arts teachers 

face are learning the names of many students–having a seating chart aids in this process.  Writing a seating 

chart out for each class and reviewing it prior to class starting will start making connections in your mind 

between student names and faces.  It’s important to be able to address a student when it’s needed.  In addition to 

placing students in a particular spot, seating charts can also be photocopied and used to keep track of 

participation, attendance, and other simple record keeping tasks, too.   

Develop Expectations and Consequences 

 Classroom expectations need to be clearly posted and reviewed in your class every time students come 

in.  This will help students be responsible and accountable for their actions.  Classroom expectations should be 

consistent with any school-wide policy in place and be appropriate for all the activities you do in your classes.  

Examples of classroom expectations may include, but aren’t limited to: Respect yourself and others, respect 

classroom property, listen while others are talking, keep hands and feet to yourself, follow directions, and try 

your best.  When developing classroom expectations, please remember that they’ll need to be applicable to ALL 

students who come into your classroom.  Modeling what each expectation looks like will also provide students 

with an example of what appropriate behavior looks like.  Many students will also appreciate the opportunity to 

come up and model appropriate expectations for their peers, as well.   

 In addition to classroom expectations, classroom consequences should be discussed with the students.  

The term “consequence” often conjures thoughts of time outs, office referrals, phone calls home, loss of recess, 

detentions, and other actions which are the result of poor behavior.  Developing your own system of such 

consequences is important, but also focus on positive ones.  Positive consequences, or any other title you may wish 

to give a classroom incentive, can help motivate students to behave and perform better in the fine arts classroom.  

Some fun activities you could lead your class in as a “reward” for good behavior include: A music game 

(instrument BINGO, Name that Tune, etc.), free-draw day, sit next to a different instrument day (this also helps 

establish better listening skills in your performing ensembles), or dance/drama showcase day.  These are just a 

few ideas out of many which can be used to motivate students.  If your school is implementing PBIS, don’t forget 

about rewarding individual students who are doing a great job with a ticket.  You’ll almost always find that when 

you recognize a few students for their good behavior, many others will start to follow suit, as well.   

Reflect, Reflect, Reflect 

 Reflecting on practice is certainly one of the most important components in having a successful, well-

managed classroom.  By replaying an encounter with an individual student or a whole class who isn’t cooperating, 

you can determine whether or not your actions were effective, what you could have done better, and most 

importantly, what you may be able to do in the future to prevent unwanted behaviors.  It’s also important to 

review the delivery of your instruction.  Questions you may need to honestly ask yourself include: “How is my 

pacing?”, “Am I spending too much time on a particular step or activity?”, or “Is this lesson or the delivery of it 

age-appropriate?”  Asking these questions and answering them honestly is crucial to not only self-improvement, 

but student success.  Fine arts teachers, particularly those who teach several classes at the same grade level, 

have the opportunity to adjust a lesson if it doesn’t work well at first. Use this to your advantage!  If you find that 

student behavior is starting to “slip” at a particular point in a lesson, it is probably necessary to adjust your 

lesson or delivery so the unwanted behaviors stop and student engagement improves.   

 If practiced with consistency, these simple, yet effective strategies can be used to improve your fine arts 

classroom. If you want to learn more about these strategies and others, please contact our CSSS (Comprehensive 

System of Student Support) coaches, Kristen McElligatt or Michelle Coconate.  Thank you for all you do. 

mailto:kristen.mcelligatt@psd150.org
mailto:michelle.coconate@psd150.org


GAGGLE’S INCREASED FUNCTIONALITY COMING SOON 
Submitted by Bryan Chumbley, Chatea Green, Lisa Kokos, Regional Technology Facilitators 

 

For the past two years, staff members have had access to Gaggle. Gaggle offers a wide variety of 

functionality designed to provide schools with safer, controlled access to online resources. These 

resources range from filtered access to YouTube videos to an online digital locker to social media 

interaction. In the coming weeks both students and staff will have access to additional tools in Gaggle to promote increased 

access to information in the relatively safe environment of Gaggle. 

 Gaggle’s innovative format provides constant filtering through human interaction and statistical methods to 

significantly minimize the risk that students will be exposed to inappropriate or offensive content.  Gaggle employs staff who 

continually monitor web-based activity to locate and remove inappropriate content. For example, GaggleTube (filtered 

YouTube) blocks 90% of offensive YouTube content.  Additionally, teachers can participate in the filtering process by 

viewing videos and marking them as “Approved for Students” or reporting them as inappropriate. 

 Some of the new applications that will be available include; Social Wall, Digital Locker, Chat Rooms, Blogs, 

Discussion Boards and Assignment Drop Box. Additionally, Gaggle provides a Cyber Safety Course designed to increase 

student awareness of using online tools safely. The Chat Rooms and Discussion Boards will allow students and teachers to 

interact outside of the regular classroom setting to support student learning. Gaggle can also be used for secure email between 

students and teachers. 

 Gaggle now offers the ability to link student and teacher schedules. This will allow teachers to create discussion 

boards and online assignments that are directed at specific classes.  The discussion boards can also be opened up for multiple 

classes within a school and similar classes across multiple schools to create opportunities for discussion among students across 

the District.  

 Gaggle will provide a limited number of on-site training sessions, but also offers a comprehensive set of online 

training videos and documentation to support users in using the available applications. Regional Technology Facilitators will 

be offering additional training. Login information can be found on the District website at: http://www.psd150.org/Page/10836. 
 

101 TEACHING TIPS, SECRETS, AND IDEAS FOR 2013 
(www.teachthought.com) 

 

Each month a few of the 101 will be listed, however if you would like to see them all at once, 

they are located on the website listed above.  

 

44. Focus on reading and writing no matter what you teach. 

45. Be early to meetings. Everyone is as busy as you are. 

46. Learn how to compliment without sounding patronizing. 

46. What students go through at home is light years more important to them than today’s lesson. And that’s 

okay. 

47. Teach tolerance. 

48. Intentionally brand your classroom.  

49. Focus as much on learning spaces as you do on processes. 

50. Know the difference between declarative and procedural knowledge. 

51. Use Bloom’s Taxonomy, 6 Facets of Understanding, or our own Simple Understanding Taxonomy to meas-

ure understanding. 

52. Each day you have a finite amount of emotional energy. Use it wisely. 

53. Never raise your voice. 

54. Everyone is charismatic somehow. Know how you are and use it. 

55. Use “wait time” creatively. 

56. If you use sarcasm, be careful. 

57. Don’t compete with other teachers. 

58. Actively participate in staff meetings no matter your mood or personal feelings. 

59. Try blended learning, but start small. 

60. Use analogies—or better yet, have students create analogies. 

Even if you’re on the right track, you’ll get run over if you just sit there.   
Will Roger 
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SOS Signs of Suicide®  

Youth Prevention Program  
is an evidence-based, nationally  

recognized Mental Health Awareness     

and Suicide Prevention Program      

designed for middle school and  high school-

age students.  
 

The program teaches students how to identify the 

symptoms of depression and suicidality in themselves or 

their friends, and encourages help-seeking thorough the 

use of the ACT technique (Acknowledge, Care, Tell).  

Through the use of role play, youth are taught to recognize 

the signs of  distress, in either themselves or a friend, and 

to respond effectively.  
 

The program also increases self-efficacy and access to 

mental health services for at-risk youth and their  families 

by getting schools to partner with community-based  

organizations that share mission to reduce youth suicide 

organizations that share mission to reduce youth suicide.  

Adult Suicide Prevention  

Program 
QPR stands for Question, Persuade, and 

Refer – 3 simple steps that anyone can 

learn to help save a life from suicide.  
 

Just as people trained in CPR and the  

Heimlich Maneuver help save thousands of 

lives each year, people trained in QPR 

learn how to recognize the warning signs of 

a suicide crisis and how to question, 

persuade, and refer someone to help.  
 

With QPR training, you will learn: 

- How to recognize the warning signs of  

suicide  

- How to offer hope  

- How to get help and save a life  
 

The QPR Program trains adults to 

recognize a suicide crisis and respond by 

connecting the suicidal individual with 

help.   
 

This free,  1-hour educational program is 

offered to any group, including: parents, 

friends, neighbors, teachers, ministers, 

doctors, nurses, office supervisors, squad 

leaders, foremen, police officers, advisors, 

caseworkers, firefighters, and others who 

are strategically positioned to recognize 

and refer someone at risk of suicide. 

The HOPE Project is a non-

threatening way to reach out to  

audiences with messages of hope.   
 

This program uses local theater  

talent in one act monologues which tell 

real life stories relating to  mental 

illness.  The stories portray people who 

have experienced mental illness in themselves or a loved 

one and have  overcome their personal tragedies. It 

provides a    non-threatening, engaging venue to reduce 

stigma and raise awareness.  
 

Our hope is to reach out to schools in our service area and 

to offer this innovative program to them. The HOPE 

Project is available for  businesses, churches and other 

organizations who wish to have it.   

To schedule a Mental Health 

presentation please contact: 

Susan Bishop 

Community Educator 

Phone: 309.692.6650 x134 

http://www.hulthealthy.org

